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minutely after the manner of Aristotelian logic, under the
neadings of formal, final, material, and efficient causes; its
literal, allegorical, mystical, and moral meaning. Thus with
analyzed text and comment upon the basis of each division,
the student was overwhelmed with a multitude of fine meta-
physical distinctions.
The other and freer method was that of stating the propo-
sition, then the several possible interpretations with the
difficulties of each interpretation, and finally the selection of
the favored one. The solution favored gave rise to other
problems; these in turn suggested varying solutions with
their appropriate answers and their subsequently suggested
problems following as a consequence. So far as approach-
ing a definite conclusion and giving order and system to
knowledge, this method was inferior to the former; but in
its stimulus to thought, to the freedom of inquiry, and to
general progressiveness, it was far more beneficial in its
influence.
According to this method some of the Schoolmen stated
their theories in the form of questions instead of in proposi-
tions, thus provoking inquiry and stimulating independent
thought rather than merely suggesting varying ways of stat-
ing an accepted proposition. Thus it was possible to pro-
pose almost any view. A few such questions from the Yea
and Nay (Sic et Non) of Abelard will illustrate this tend-
ency and the daring freedom of thought sometimes shown.
Should human faith be based upon reason, or no ? Is God a
substance, or no ? Is God the author of evil, or no ? Can
God be resisted, or no ? Do we sometimes sin unwillingly,
or no f Does God punish the same sin both here and in the
hereafter, or no ?
It became customary for the radical thinker to protect
himself from opposition and persecution by stating that pro-
posed views were true philosophically but not theologically,
or vice versa; but this subterfuge fell into disfavor with the